
 
 

45 | P a g e  
 

EDUCATION FROM A GENDER EQUALITY 

PERSPECTIVE 

1Beenish Majid Mir, 2Dr. P.P Goswami 

Department of Education, Bhagwant University, Ajmer Rajasthan 

Mail- benishmir740@gmail.com 
 

Abstract 

Everyone agrees that education helps people and fosters country growth. Both boys and girls benefit from more 

future chances and choices as well as equivalent improvements in their eventual wages when both genders are 

educated. The socioeconomic benefits of educating girls, however, extend to whole civilizations. These 

advantages include enhanced baby and child health and survival rates, greater family incomes, postponed 

marriages, lower fertility rates, and increased economic output.  Over time, the emphasis in education has been 

on equity and parity, or reducing the enrollment gap between boys and girls. The enrollment gap between boys 

and girls has been reduced over time because to increased access, but retention and achievement, as well as the 

quality and relevance of education, have received insufficient attention. In addition to improving enrolment and 

retention, offering a high-quality, pertinent education makes sure that both boys and girls may benefit completely 

from their education. Boys’ educational needs may be neglected if females’ access to school is the main focus. 

This strategy also falls short in addressing the attitudes and conduct that support inequality.  In order to solve the 

inequality mentioned above, a framework has been developed and is presented in this study. The framework, a 

tool for education programmers, ensures that educational initiatives cater to the requirements of all students. The 

Gender equity Framework tackles four aspects of equity in education by using a methodology that considers male 

and female relationships and interactions (also known as gender dynamics). These include equal access, equal 

participation in the learning process, equal academic success, and equal outcomes in the real world. There are 

sections on each of the four aspects that detail practical actions that may be taken as part of a comprehensive plan 

to promote gender equality in education. Text boxes are used to offer more examples and highlight effective 

USAID education activities. 

This paper not only presents the framework but also delves into issues like the connection between gender equality 

and educational quality and the difference between parity and equity. Boys and girls will have equal opportunity 

to realise their full human rights, contribute to and benefit from economic, social, cultural, and political growth if 

gender equality is achieved in school.  
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Progress and opportunities across India for every girl and every boy- Gender disparities in children’s 

lives and the lives of adults who care for them prevent every child from realising their full potential In India, 

gender inequality is a daily occurrence in families, communities, the media, as well as among the men and women 

who provide for and support girls and boys. No matter where they reside in the nation, this is true. While it impacts 

both genders’ lives in India, gender inequality results in unequal opportunities, and statistically, girls are worse 
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off than boys. However, India is the only affluent country where girls die at a higher rate than boys. Throughout 

the world, females have higher survival rates at birth, are more likely to have healthy development, and are just 

as likely to attend preschool as boys. Girls are also more likely to quit school early. Adolescence is different in 

India. Girls typically confront significant restrictions on their freedom of movement and their capacity to make 

decisions that will effect their employment, education, marriage, and social ties, whereas boys typically have 

greater freedom. The gender gap widens as girls and boys become older and persists until adulthood, when just 

25% of women are employed in formal jobs. Some Indian women are significant voices and worldwide leaders 

in a variety of disciplines, however most women Due to strongly ingrained patriarchal attitudes, customs, 

traditions, and systems, most women and girls in India do not fully enjoy many of their rights. However, some 

Indian women are worldwide leaders and influential voices in a variety of sectors.  

In reaction to the identification of the shortages that Indian children experience, including gender-based 

deprivations, UNICEF India’s 2018-2022 Country Programme was created. A gender priorities that is openly 

stated in each programming outcome’s programme, budget, and outcomes is one that it is dedicated to. 

 

 Health: Decrease excess female mortality among children under five and encourage boys and girls to seek 

care equally. (For instance, front-line staff members urge parents to transport ill baby girls right away to the 

hospital.)  

• Nutrition: Promoting more egalitarian eating habits in order to enhance the health of women and girls in 

particular (for instance, women cooperatives can create and carry out individual micro-plans for better 

nutrition in their communities).  

• Education: allowing more gender-sensitive curricula and pedagogy, as well as gender-responsive encourage 

that allows not in school girls and boys to learn (for instance, implementing new techniques for identifying at-

risk out-of-school girls and boys, and updating textbooks so that the spoken language, images, and messages 

are not reinforcing gender stereotypes).  

• Child protection: Preventing child and early marriage (for instance, by helping panchayats become “child-

marriage free,” enabling girls’ and boys’ clubs that instruct females in sports, photography, journalism, and 

other non-traditional pursuits 

• WASH: Ensuring that women have better access to hygiene during periods products and services, including 

separate restrooms that are well-equipped in schools  

• Social policy: assisting state governments in creating gender-responsive cash transfer schemes and 

promoting women’s leadership in local government (for instance, a resource on a cash transfer system in West 

Bengal that helps girls stay in school) 

• Disaster risk reduction: Enabling more gender differentiation in the information management process for 

disaster risk reduction and increasing the leadership and involvement of women and girls 

 

EDUCATION OF GIRLS AT A CROSSROADS  

The obstacles that prevent girls from attending school are well-known, and there are ways to remove them. 

Governments and donor organisations, however, have generally concentrated on boosting female enrolment and 
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access, paying little attention to the value or quality of education for girls, as well as to retention and success rates 

(Sibbons et al. 2000).As stated by Levine et al. In 2003, if primary school enrolment and completion rates are 

high but education quality is poor, “education has not conferred the skills and knowledge that are the source of 

the hoped-for greater earnings, better health, and more engaged citizenship” Realising the advantages of education 

requires consideration of accessibility, length, and quality.  

The gender factors that influence children’s greater involvement in school have received little attention since the 

majority of efforts have been directed towards narrowing the gender enrollment gap in elementary schools 

between boys and girls. Rarely is the connection between women and educational inputs—like syllabuses, 

textbooks, teaching, and teacher preparation—explicitly stated. Similarly, there is not enough recognition of the 

connections between gender disparities, inputs, and results. Females are at a disadvantage as a result of the 

emphasis on getting females into school without addressing obstacles to learning, according to a review of a 

USAID-funded initiative in Malawi. The review found that females in older levels, where English remained the 

language of teaching, were hampered by widespread opinions of their failure or deficiencies in the subject. 

Additionally, The study also revealed that boys were given high status tasks like keeping track of time and rings 

the school's bell, whereas girls were in charge of sweeping and arranging furniture, and that girls had frequently 

been labelled as "dull, second-rate students unable to answering questions" (Kendall 2006). 

Governments and donor organisations must more effectively address the structural obstacles to girls’ educational 

attainment as a crucial education strategy if they are to narrow this gap. 

 

WHERE ARE THE BOYS?   

Boys and men have not been properly involved in challenging norms and attitudes that support inequality as a 

result of the focus on female enrolment. It is possible to pinpoint the underlying reasons of inequality and make 

systemic, revolutionary reforms to educational institutions that will get rid of those causes by looking at the 

connections between girls and boys, instructors and students, and so on.  The barriers that prevent females from 

participating might seem to be successfully addressed by interventions both boys and girls. 

In certain regions of the world, guys’ educational achievements fall short of those of girls. Some boys in Botswana, 

Lesotho, and Namibia are expelled from school or not allowed to attend at all in order to become livestock herders, 

a job that falls to them because many adult males are compelled to go for wage work elsewhere. In Latin America 

and the Caribbean, boys often repeat courses more frequently and perform less well than girls. A rising number of 

research are helping to clarify the causes of boys’ underachievement. According to one research, gender and power 

perceptions are intrinsically related to the underachievement of boys (UNICEF 2003). Boys’ poor academic 
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performance may be tied to their conventional socialisation; for instance, language and literary skill are seen as 

more “feminine” than “masculine,” respectively.  

The main problem with focused interventions, whether they are for boys or girls, is how the activity is planned 

and carried out. The following criteria should be met by targeted initiatives addressing gender inequalities:  

• they must fulfil a recognised need and demand;  

• encourage learning;  

• effect systemic changes; and  

• alter the gendered power relations.  

 

GENDER EQUALITY: A CONCEPTUAL FRAMEWORK FOR REACHING ALL LEARNERS 

Gender equality is an often-used but infrequently defined term. Translating the concept of gender equality in 

education into a practical framework will assist education programmers in better designing, managing, and 

evaluating education projects. To be practical, this framework must draw clear distinctions and demonstrate 

interrelationships among the concepts of gender parity, gender equity, and gender equality. In addition to drawing 

out the nuances between equity and equality, the framework also reinforces other key issues in education such as 

access, quality, continuity, and relevance. Gender equality means that males and females have equal opportunities 

to realize their full human rights and contribute to and benefit from economic, social, cultural, and political 

development. According to Gender and education for all: the transition to equality, “[g]ender parity and equality 

between men and women in education means different things” (UNESCO 2003). When the same percentage of 

men and girls—relative to their particular age groups—enter the educational system, accomplish educational 

objectives, and move through the various cycles, parity has been achieved (UNESCO 2003). Parity in enrolment 

is a “’first stage’ indicator of advancement towards gender parity in education” and should be viewed as such 

(Subrahmanian, n.d.). Parity in participation is required but insufficient for equality. Treating boys and girls 

equally is an aspect of achieving equity. Measures must be provided to make up for historical and societal obstacles 

that keep girls and boys from competing on an equitable playing field in order to assure fairness.   

For urban Bangladeshi street children, the opportunity to attend an afternoon school close to their sweeper's colony 

epitomises a dream for fairness and equality: "that a person's life achievements should be determined primarily 

by his or her talents and efforts, rather than by prearranged events such as race, gender, social or family 

background" (World Bank 2005). 

 

THE VARIOUS DIMENSIONS OF GENDER EQUITY IN EDUCATION  

The framework identifies three key aspects of gender equality:  
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• ACCESS EQUALITY; 

• EQUITY IN THE EDUCATIONAL PROCESS; 

 •EQUALITY OF LEARNING ;  

Brief summaries of each dimension are provided below, along with illustrations of equitable initiatives that have 

been taken to further equality. The majority of the examples are from USAID education programmes.  

 

ACCESS EQUALITY  

Girls and boys should have equal opportunity to enrol in formal, non-formal, or different methods to basic 

education. This is referred to as equality of access. Actual attendance is a better gauge whether or not access has 

been attained than enrolment.  

 

Interventions  

• Create girls’ advisory committees where instructors keep an eye on girls’ attendance at school and step in when 

required. • Place schools near to where students live.  

• Inform parents about their rights and obligations in the area of education as well as the value of both boys’ and 

girls’ education.  

Provide non-formal educational opportunities that prioritise self-discovery and healing in order to reintegrate 

former fighters and other young people who were harmed by violence. 

• Provide radio instruction at distant learning centres to out-of-school youngsters, such as boy farmers, in order to 

improve their reading and numeracy skills as well as their ability to support themselves.  

• Provide communities with training on how to monitor access and quality through PTAs and management of 

schools committees, making sure that women are represented in their leadership.  

• Boosting educational institutions’ capacity to deliver services by increasing spending on high-quality resources 

like textbooks and reducing parental contributions that can discourage students from attending class.  

 

Equity in the educational process  

Girls and boys should receive equal respect and attention during the educational process, as well as having an 

equal opportunity to study. This implies that while the curriculum is the same for both genders, it may be taught 

differently to account for the differing learning preferences of girls and boys. All students should be exposed to 

teaching strategies and materials that are devoid of gender prejudice and stereotyping as part of the equality in the 

learning process. Additionally, it implies that both boys and girls should be given the freedom to study, explore, 

and hone their talents in all extracurricular and academic activities. It also indicates that both boys and girls should 

have the freedom to pursue their interests, learn new things, and develop their abilities in all extracurricular and 

learning activities. Teach awareness of gender to textbook authors, managers, managers, and instructors before 

developing new curriculum.  

 

The interventions 

• Train teachers in inclusive teaching methods to help them include kids who were left out due to bias 

based on gender, colour, ethnicity, or other characteristics.  
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• There are several strategies to increase school safety and lessen violence, including maintaining 

secure latrines, watching out for females on their way to and from school, giving up physical abuse, 

providing staff and students with violence prevention training, and enforcing teacher behaviour 

guidelines. 

• • Every year, investigate how teachers interact with both males and females in the classroom to 

monitor. Take action to encourage female participation in technical education.  

• Stop placing female students in majors in humanities in academic streaming while placing students 

in science and technology majors.  

•  Accelerated learning initiatives are available to help children whose education was interrupted by 

war or other adversity achieve grade level similarities and maybe return to the normal school system.  

 

EQUALITY OF LEARNING  

RESULTS Girls and boys should have equal opportunity to succeed in school, and results should be based on each 

student’s unique abilities and efforts. The duration of school careers, academic credentials, and degrees shouldn’t 

vary based on a person’s sex to provide equal opportunities for success. Mechanisms for assessing individual 

accomplishments have to be impartial towards gender. Students are taught what counts by what tests, exams, and 

assessments measure, and to the degree that these processes exhibit gender bias, they send mixed messages to 

students that may make them lose interest in learning in general or in particular topics. Boys’ and girls’ levels of 

confidence and opinions of their skills and potential can be influenced by the results of classroom tests, national 

exams, and worldwide evaluations. They may also have an influence on the curriculum and instruction methods 

used in the classroom. When seeking to assure equal access and equal results, the degree to which these systems 

may be biassed should be taken into account when tests or exams are used to decide advancement into future 

grades or other forms of educational opportunities.   Is necessary to achieve gender equality. According to the 

maths test results, there were far larger attitudinal than performance inequalities between males and girls. Girls 

had significantly less interest in arithmetic, less trust in their mathematical abilities, less drive to utilise math in 

the future, and significantly more anxiety when learning math.Boys were much more confident and less worried 

when studying maths than girls, yet they did marginally better (Schleicher 2007). School-age children’s attitudes 

are significantly correlated with their current academic and professional choices. Test results alone cannot tell if 

the playing field has been levelled or if boys and girls have equal possibilities to succeed. This can conceal unfair 

treatment even when boys and girls accomplish at the same rates. These findings underline how crucial it is to 

comprehend classroom dynamics, what information, skills, and attitudes are being passed on to students, and how 

this may be limiting their future job options and financial opportunities.  

 

RECOMMENDATIONS  

 Ensure that gender issues are acknowledged and dealt with at the highest levels of politics and public 

administration.  
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 Be aware of the several entrance points for tackling gender inequality, including admissions rules and practises, 

curriculum relevance, teacher deployment, learning settings, security, new technology, and resource allocation. 

 Ensure that efforts addressing global challenges like HIV/AIDS and education in crisis or post-conflict 

contexts identify and address gender concerns.  

 Examine how certain educational policies and programmes affect boys and girls differently, taking into 

consideration their various needs, roles, and interests, and address these issues throughout the project design 

phase. 

• Ensure that gender concerns are identified and addressed at the highest level of politics and public policy.  

• Make sure there are several entrance points for tackling gender inequality, including enrollment rules and 

practises, curriculum relevance, teacher deployment, learning settings, security, new technology, and resource 

allocation.  

• Ensure that gender concerns are identified and addressed in activities focusing on global issues such as 

HIV/AIDS and education in emergencies or post-conflict situations.  
 

CONCLUSION 

 Quality, retention, and achievement are essential elements of an education strategy designed to Ensure that boys 

and girls maximize their full potential. According to the gender equality in Learning Framework, resolving access 

concerns alone won’ guarantee that boys and girls benefit fully from their education. It’s important to get kids 

into school, but more has to be done to make sure they remain there, learn, and succeed. The framework’s four 

aspects give planners a methodical approach to tackling the elements required to guarantee a relevant, high-quality 

education for all students. By taking advantage of these possibilities, we can go closer to making education for 

millions of girls and boys all over the world a reality rather than simply a high ideal.  
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